How do people fight for change?

What was the role of abolitionists in the lead up to the Civil War?

Subject: History and Social Sciences, Language Arts
Grade Level: Fourth Grade
Topic: The Underground Railroad; Abolitionists

Guiding Questions: How do people fight for change?

What was the role of abolitionists in the lead up to the Civil War?

VA SOL: STANDARD VS.7a

The student will demonstrate an understanding of the issues that divided our
nation and led to the Civil War by

a) explaining the major events and the differences between northern and
southern states that divided Virginians and led to secession, war, and the
creation of West Virginia.

Materials: Cardboard box large enough to contain a fourth-grade student; Primary source

photo (Appendix A), primary source photo (Appendix B), Seek to See Thinking
Routine (Appendix C), Henry’s Freedom Box by Ellen Levine, whiteboards, dry
erase markers, sticky notes, computers with internet access, mailing labels,
pencil, coloring utensils

Before you begin:

Display the large cardboard box labeled as primary source photo (Appendix A) one to two
days prior to the book reading. Post the guiding question, “How do people fight for change?”
Ask students to begin brainstorming possible contents of the box and writing predictions on
sticky notes to adhere to it. Students are encouraged to submit multiple sticky note
predictions for a wide variety of responses.

The day following the reading, provide mailing labels for the cumulative activity.

Introduction

Ask students the guiding question for the lesson, “How do people fight for change?”” Allow
time for students to read through the brainstorm sticky notes on the cardboard box.

Pre-Reading Activity

Think/Pair/Share Time: With the primary source photo (Appendix B) displayed, orally present
the questions of the Seek to See Thinking Routine (Appendix C). Students may document
responses on white boards and edit throughout the activity based on peer responses.

Note: It is critical that students begin to nurture a disposition toward proactive empathic
perspective taking, de-stigmatization, and recognition of dignity. To achieve this, students
should be encouraged to think deeper to respond with precise vocabulary rather than
generalized, vague terms. This will facilitate and enhance the cumulative activity.

After completing this activity, let students know they will be reading a book. Show them the
book, then ask students to share predictions about what they think the book will be about
with the whole class.


https://www.amazon.com/Henrys-Freedom-Box-Underground-Railroad/dp/043977733X

Read the Book

Now that students have been introduced to the topic, ask students the second
guiding question, “What was the role of abolitionists in the lead up to the Civil
War?” Ask students to look for the answer to this question as you read the book
Henry’s Freedom Box in its entirety.

Understanding through Empathy

Following the reading, refocus the discussion toward the Human Dignity question of the Seek
to See Thinking Routine (Appendix C). What words would | choose to honor your humanity
and make you shine? In groups of four, students will list Henry Brown’s character traits
throughout his childhood, young adult, and adult experiences. (Access to digital and print
dictionaries and thesauri should be provided.) In groups of eight, students will combine lists
of words to honor Henry Brown’s humanity at each life stage. As a conclusion, the whole
group will generate a list of precise vocabulary terms to honor his humanity during the three
life stages.

Defining Humanity

On the day following the reading, students will define Henry Brown’s humanity by designing
a mailing label to adhere to the cardboard box. From the group list of vocabulary terms,
students will choose a life stage and word to define and illustrate. Mailing labels should
include: term, part of speech, definition, synonym, and illustration. The cardboard box is
thereby transformed into a compilation of basic humanitarian ideas and beliefs central to the
abolitionist movement. The box could be displayed throughout the instructional period for
the Civil War and Reconstruction as a visual cue to remain mindful of the human dignity
component of historical events.

Closing Discussion

End the lesson by engaging in conversation about the guiding questions, How do people
fight for change? What was the role of abolitionists in the lead up to the Civil War?

Optional Extension

Allow individual students to sit inside the box for a brief period, pretending to be Henry
Brown. At the end of the simulation, have students write a reflection paragraph to describe
the thoughts, emotions, and take-aways of the experience.

Using the Library of Congress Catalog, students can research the abolitionist movement and
the Underground Railroad to create a timeline leading up to the Civil War.

Using the Library of Congress Catalog, students can research the reasons for the creation of
West Virginia to generate a graphic organizer. To allow for differentiation, organizers may
include a cause and effect, compare and contrast, or chronological order organizer,
depending on the preference of the student.

Lesson Created by Amy Jennings, 4" Grade PLATO Teacher with Roanoke City Public Schools
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http://hdl.loc.gov/loc.rbc/rbpe.06501600

Appendix B

Image retrieved from Nttps://lccn.loc.gov/2002698281


https://lccn.loc.gov/2002698281

Appendix C

Seek to See

A routine to merture a disposition toward prooctve emspathic perspective
taking, de-stigmaization. and recagnitian of diity.

Take some time to look dosely at this sbory fwith an image, video, or best) drassng on the
information you have, explore the following ways of seeking to see.

Iseek tosee ...
Multiple Feelings: What might be this person’s vamous feelings in this situation®
Strength What might be this persons strengths, cultural richness and poveer?
‘Conmections Ywhat might be some ways in which we connect as human beings?
Human Dignity What words would | dhoose to honor your humanity and make you shine?
Takie a moment to reflect about your experience seeking tosee. Did you notice any shifts.

in yosur thinkdng, perspectis. ar feelings? Did anything surprise you? What questions do you
hawe?

W oftien S ineguality thiousgh the | e of distribution of rescorces. This routine add resses a different kind of

e ipaal ity Ricogition gaps difieed & "The Esparity inworth and ool bursl membe rabp Be DS Brou s i & secee”

Recognilion gaps sibsating inequality in the realm of culbere, and amesabie to influence through education

Recognition of worth and Baleegieg hawe it rirsic walue because human Sgnity and social justios do as well Additionally,

Fecogeition - the cpgosite of stigmatization and discriminatioer is aveociated with mental health and wellbeng.

Sty 10 Siad 16 o ekignind 1o difecl GUF gz oivho anothis Fuman Being with a deliberate indirdion 1o et ool wity,
COMPECLEoNS and hman Ggnity.

Appiication: When and where oan [ we it?

Presocations for this routing can provide an cpportunily 1o understand a subject that remains typically ivisbie or &

target for stigmatization Provacations ideally will provide backgnound and wider contesdtual infonma ton regarding
the pirson beingexplonsd. Provocations should provide a richinss of multiphe colors, with podsible positives as vl

a5 P A v FRERORSES I T of Ehie bt ings. emotions and comnections prisent aerounding thi Do thn being

explongd.
I thie prowecation featurs Bsues of vickeno, discriminaion, or other Sfoult issui it & mponant 1o think about

cppantunitios for students o consider thir agemoy and Feasor Tor hope atsodiabed with the circumetance Being
esploned, £0 shudents don't sokely end in @ place of fear of seger.
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Seek to See, cont'd

Lawnichi: What ane some Hi for starting and usig this ratineT

O rrighit wianit T pary chdss aftenlion 1o the rarge of ematians oftered by 3 provocation, ab well & raoe with wiack
SLHEALE dEoribie S thons, OEeoriLnti=: ho uiower comphesi iy and the way that students bring thir own emotions in
terms of the emobioeal stabes of the e thaey' e earning about.

I espliorieg ai stresgiio. we dhoubd ek to ses o varbshy of sousrces of sirength ranging from the personal characher
driven values, bo the culberal roots and contr buti o of @ peraen, to thesr capacity To bridge culiures

For the conmections sage, we may seck toolserve the kinds of connections shadents fed 1o bidge dferences

EoC i onoimic, cultural, ebc ) wihibe sk highlighting the mpontaroe of understanding the sel amnd the other s Polding
ol den LR,

Inseaking bo son human dignity, s should seck o ovocat o that present o por i s bo s th whole person, teir
story and teir potontial. In te proos we should seek 1o move Towand & prosctive view bringing a critical eye tomerds.
stipmatization and considering acthens torwesd s de -sEigma izathon thal tey My propos: o ganical ly i the prooess.

I £ rain mofenils, pairing This routing with the g uestion "What malkes you say that?’ can help deepen the comersation
and hedp students uceves thesr reasoning amd evidence related 1o a ghn provocation.

Retrieved from https://pz.harvard.edu/resources/seek-to-see

W MgEwn BT ot ropect e, Hsrvend Graduts Rowsd of fecarion.


https://pz.harvard.edu/resources/seek-to-see

